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E-mail:
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II.
Relationship to Knowledge Base:
Advanced Level

General goals of advanced practicum in counseling are: refinement of advanced counseling competencies; integration of chosen counseling theories into one's personality, values, and counseling practice; and development of professional identity as a counselor. Through individual and group supervision, interns will be able to critique and analyze specific cases and models of counseling including a thorough understanding and application of the research base.

III.
Goals:

· To refine basic and advanced individual and small group counseling competencies.

· To explore, under supervision, theories, practices appropriate to effective counseling, and research related to the setting.

· To gain exposure to and experience in the integration of technology into the professional internship experience and to develop technological competence and computer literacy.

· To develop advanced competencies in case review, analysis, and discussion.

· To develop advanced consultation competencies appropriate to working with referral sources, parents, teachers, and administrators.

· To provide opportunity for demonstration of ethical and professional behavior appropriate to the counseling profession consistent with the ethical standards and applications of ethical and legal considerations in professional counseling.

· To develop further understanding of professional credentialing, including certification, licensure, and accreditation practices and standards, and the effects of public policy on these issues.

IV.
Competencies:

· By the end of the course the student will demonstrate on video/audio taped sessions with clients the effective use of core counseling skills, advanced counseling skills, referral, and consultation skills as measured by ratings of performance by the course instructor and the on-site supervisor.

· By the end of the course the student will have demonstrated the ability to function as a contributing member of the professional staff as measured by the on-site supervisor evaluations.

· By the end of the course the student will have demonstrated a working knowledge of technology's role in the counseling profession. Such knowledge shall include, but not be limited to electronic mail, computerized catalogs and resources, and technology-rich career guidance programs/assessments.

· By the end of the course the student will have integrated current research into their counseling practice and chosen theoretical base.

· By the end of the course the student will have participated in professional development activities through membership and participation, involvement, and/or volunteer work.

· By the end of the course the student will have demonstrated an openness to continue the quest for self-knowledge.

V.
Content and Course Topics

Experience of a minimum of 150 clock hours of time at a designated and approved counseling practicum site. Of the 150 hours, a minimum of 50 clock hours of direct contact time defined as individual or group counseling, consultation, staffing, classroom group (if school practicum). Of the 150 hours, 200 will be hours of indirect contact time defined as professional development, record keeping, and supervision.

Develop psychotherapy cases and participate in discussion of these cases in individual supervision each week.

Reading assignments from supervisors to augment casework at the site.


Read and discuss various assigned articles pertinent to relevant counseling issues.


Research theoretical and ethical issues related to placement.

VI.
Evaluation

Assignments
Note: To receive credit for an assignment, all tapes of counseling sessions used for supervision purposes must be audible (and, in the case of video tape, visually acceptable) to the supervisor. All tapes of counseling sessions used for supervision purposes must be accompanied by an informed consent form signed by the client. If this is not the case, no credit will be given.

Case Presentations (maximum gain 30%)

A minimum of four case presentations. Case presentations must include either audio or videotapes of actual counseling sessions. Each case presentation must also be accompanied by a typed, detailed (3-4 page) case study. 

Evaluations by Site Supervisor and Individual Supervision (maximum gain 30%) 

Individual on-site supervision - one hour per week. On-site supervisors may specify individual assignments to any of their assigned student(s). On-site supervisors will provide an evaluation at the end of the semester of the practicum student’s abilities.

Attendance and Participation (maximum gain 20%)

You must read the texts, ethics, and handouts on your own and show evidence of your readings. All paperwork associated with practicum must be turned in both satisfactorily completed and in a timely way. You must maintain a daily and weekly log of all practicum-related activities. Totals for each week, month and for the semester must be provided for the permanent record file. Each practicum student must turn in final evaluations completed by their on-site supervisors and individual supervisors. 

Evaluations by Course Instructor (maximum gain 20%)
Demonstration of effective advanced counseling and consultation competencies and evidence of continued ability and openness to learning may result in an A.
Demonstration of potential for effective advanced counseling and consultation with openness to supervision and learning under continues supervision may result in a B.

Inability to demonstrate effective advanced counseling and consultation competencies coupled with a lack of demonstrated progress under supervision may result in a C.

Demonstrated evidence of unethical or harmful behavior with clients or other professionals on site will result in no credit (a D or an F). Failure to follow the Code of Ethics and Standards of Practice is sufficient reason for faculty to require student withdrawal from internship and/or for faculty to terminate a student from enrollment in the Korea University.

Policies

These experiences are considered professional experiences. Students are expected to behave toward the practicum experience as they would professional employment. Failure to report for work and/or to behave as a responsible professional at the practicum site may result in failing the practicum. 
At all times this experience will be governed by the Code of Ethics and Standards of Practice. For example, if at any time, any of your supervisors has reason to believe your handling of a case could involve a potential violation of the Code of Ethics and Standards of Practice (e.g., the case is beyond your competencies or you are unable to act in the best interest of the client) you may be directed to withdraw from that case and/or from providing services to clients with similar presenting problems. Similarly, an intern/practicum student who shows impairment due to personal problems or conflicts will be asked to withdraw from offering services. Students should be familiar with the Code of Ethics and Standards of Practice and should monitor their own performances accordingly. Should you believe that he/she is encountering an ethical dilemma on site, he/she should immediately consult with both his/her on-site supervisor and instructor.

Students must provide audio and/or videotapes to demonstrate their counseling competencies to supervisors. Supervisors may refuse to consider for credit tapes, which do not adequately convey the counseling session. Failure to demonstrate counseling competencies to supervisors may result in failure to successfully complete practicum.

On-site supervisors will evaluate your counseling skills using the Counseling Intern Evaluation or a format they feel will convey an accurate evaluation of your abilities. Students are expected to be familiar with the skills expected on the rating scales, and to ask their supervisors to provide feedback on their progress in developing skills.

VII.
Course Resources:


Instructor


Individual Supervision and other Interns


Site Supervisor


Laboratory and Library Materials


E-mail



Textbooks/handouts/mini-lectures

VIII.
Recommended text -


American Psychiatric Association. (2000). DSM-IV-TR. Washington, D.C: Author.


American Psychological Association. (2001). Publication manual of the American Psychological 

Association (5th Ed.). Washington, D.C: Author.


IX.
Bibliography: 


General


American Psychiatric Association. (1994). Casebook: A learning companion to the DSM-IV. 

Washington, D.C: Author.


American Psychiatric Association. (2001). Diagnostic and statistical manual of mental disorders 

(5th ed.). Washington, D.C: Author.

Jacobs, D. (Ed.). (1992). Suicide and clinical practice. Washington, D.C: American Psychiatric Press.


Lee, C. (1995). Counseling for diversity: A guide for school counselors. Needham Heights, MA: 

Allyn & Bacon.


Lewis, J., Dana, R., & Blevins, G. (1994). Substance abuse counseling. Pacific Grove, CA: 

Brooks/Cole.


Schatzberg, A., & Cole, J. (1991). The handbook of psychiatric drugs. New York: Henry Holt.


Salo, M., & Shumate, S. (1993). Counseling minor clients (Vol. 4). Alexandria, VA: American 

Counseling Association.


Velleman, R. (1992). Counseling for alcohol problems. London: Sage.


Zuckerman, E. (1995). Clinician's thesaurus: The guidebook for writing psychological reports (4th 

Ed.). New York: The Guilford Press.

Ethical Principles

Bernard, J., Murphy, M., & Little, M. (1987). The failure of clinical psychologists to apply 

understood ethical principles. Professional Psychology: Research and Practice, 18 (5), 489-

491.

Betan, E., & Stanton, A. (1999). Fostering ethical willingness: Integrating emotional and conceptual 

awareness with rational analysis. Professional Psychology: Research and Practice, 30 (3), 

295-301.

Kitchener, K. (1991). The foundations of ethical practice. Journal of Mental Health Counseling, 13 

(2), 236-246.


Competence


Brady, S., Guy, J., Poelstra, P., & Brokaw, B. (1999). Vicarious traumatization, spirituality, and the 

treatment of sexual abuse survivors: A national survey of women psychotherapists. Professional Psychology: Research and Practice, 30 (4), 386-393.


Sherman, M., & Thelen, M. (1998). Distress and professional impairment among psychologists in 

clinical practice. Professional Psychology: Research and Practice, 29 (1), 79-85.


Moral and Legal Standards


Gibson, W., & Pope, K. (1993). The ethics of counseling: A national survey of certified counselors. 

Journal of Counseling and Development, 71, 330-336.


Murphy, M., DeBernardo, C., & Shoemaker, W. (1998). Impact of managed care on independent 

practice and professional ethics: A survey of independent practitioners. Professional Psychology: Research and Practice, 29 (1), 43-51.

Soisson, E., VandeCreek, L., & Knapp, S. (1987). Thorough record keeping: A good defense in a 

litigious era. Professional Psychology: Research and Practice, 18 (5), 598-502.


Confidentiality


Applebaum, P., & Rosenbaum, A. (1989). Tarasoff and the researcher: Does the duty to protect 

apply in the research setting? American Psychologist, 44 (6), 885-894.


Cohen, E. (1990). Confidentiality, counseling, and clients who have AIDS: Ethical foundations of a 

model rule. Journal of Counseling and Development, 68, 282-286.


Committee on Legal Issues. (1996). Strategies for private practitioners coping with subpoenas or 

compelled testimony for client records or test data. Professional Psychology: Research 

and Practice, 27 (3), 245-251.


Monahan, J. (1993). Limiting exposure to Tarasoff liability: Guidelines for risk containment. 

American Psychologist, 48 (3), 242-250.


Remley, T., Herlihy, B., & Herlihy, S. (1997). The U.S. Supreme Court decision in Jaffee v. Redmond: 

Implications for counselors. Journal of Counseling and Development, 74, 213-218.


Welfare of the Consumer


Gilbert, S. (1992). Ethical issue in the treatment of severe psychopathology in university and 

college counseling centers. Journal of Counseling and Development, 70, 695-703.


Haas, L., Benedict, J., & Kobos, J. (1996). Psychotherapy by telephone: Risks and benefits for 

psychologists and consumers. Professional Psychology: Research and Practice, 27 (2), 

154-160.


Hammond, L., & Gantt, L. (1998). Using art in counseling: Ethical considerations. Journal of 

Counseling and Development, 76, 271-276.


Sampson, J., Kolodinsky, R., & Greeno, B. (1997). Counseling on the information highway: Future 

possibilities and potential problems. Journal of Counseling and Development, 75, 203-212.


Tozer, E., & McClanahan, M. (1999). Treating the purple menace: Ethical considerations of 

conversion therapy and affirmative alternatives. The Counseling Psychologist, 27 (5), 722-

742.


Professional Relationships/Dual Relationships


Anderson, S., & Kitchener, K. (1998). Nonsexual posttherapy relationships: A conceptual 

framework to assess ethical risks. Professional Psychology: Research and Practice, 29 (1), 

91-99.


Armsworth, M. (1990). A qualitative analysis of adult incest survivors' responses to sexual 

involvement with therapists. Child Abuse and Neglect, 14, 541-554.


Biaggio, M., Paget, T., & Chenoweth, M. (1997). A model for ethical management of faculty-student 

dual relationships. Professional Psychology: Research and Practice, 28 (2), 184-189.


Goodyear, R., & Shumate, J. (1996). Perceived effects of therapist self-disclosure of attraction to 

clients. Professional Psychology: Research and Practice, 27 (6), 613-616.


Ryder, R., & Hepworth, J. (1990). AAMFT ethical code: "Dual relationships." Journal of Marital and 

Family Therapy, 16 (2), 127-132.


Salisbury, W., & Kinnier, R. (1996). Postermination friendship between counselors and clients. 

Journal of Counseling and Development, 64, 495-500.


Thoreson, R., Shaughnessy, P., Heppner, P., & Cook, S. (1993). Sexual contact during and after the 

professional relationship: Attitudes and practices of male counselors. Journal of 

Counseling and Development, 71 (64), 429-434.


Assessment Techniques


Helms, J. (1992). Why is there no study of cultural equivalence in standardized cognitive ability 

testing? American Psychologist, 47 (9), 1083-1101.


Lambert, N. (1981). Psychological evidence in Larry P. vs. Wilson Riles. American Psychologist, 36 

(9), 937-952.


Matarazzo, J. (1986). Computerized clinical psychological test interpretations: Unvalidated plus all 

means and no sigma. American Psychologist, 47 (8), 1007-1018.


Research with Human Participants


Baumrind, D. (1985). Research using intentional deception: Ethical issues revisited. American 

Psychologist, 40 (2), 165-174.


Kaslow, N., & Gurman, A. (1985). Ethical considerations in family therapy research. Counseling and 

Values, 30 (1), 47-60.


Rogler, L. (1999). Methodological sources of cultural insensitivity in mental health research. 

American Psychologist, 54 (6), 424-433.

Child, Marriage, and Family


Bruck, M., Ceci, S., & Hembrook, H. (1998). Reliability and credibility of young children's reports. 

American Psychologist, 53 (2), 136-151.


Green, S., & Hansen, J. (1989). Ethical dilemmas faced by family therapists. Journal of Marital and 

Family Therapy, 15 (2), 149-158.


Hall, A., & Lin, M. (1995). Theory and practice of children's rights: Implications for mental health 

counselors. Journal of Mental Health Counseling, 17 (1), 63-80.


Licensing


Koocher, G. (1989). Screening licensing examinations for accuracy. Professional psychology: 

Research and Practice, 20, 269-271.


Rosen, G., Reaves, R., & Hill, D. (1989). Reliability and validity of psychology licensing exams: 

Multiple roles and redundant steps in development and screening. Professional Psychology: Research and Practice, 20 (4), 272-274.


Issues in Mental Health Counseling


Ginter, E. (1991). Mental health counselor preparation: Experts' opinions. Journal of Mental Health 

Counseling, 13 (2), 187-203.


Gelso, C. (1989). Toward a rapprochement of science and practice in mental health counseling. 

Journal of Mental Health Counseling, 13 (1), 6-68.


Hanna, F., & Bemak, F. (1997). The quest for identity in the counseling profession. Counselor 

Education and Supervision, 36, 184-205.


Sweeney, T. (1995). Specialization and professionalization: A look at the issues. Accreditation, 

credentialing, professionalization: The role of specialties. Journal of Counseling and 

Development, 74, 117-125.


Wilcoxon, S., & Archer, G. (1997). Professional developments and training: a consortium model. 

Journal of Mental Health Counseling. 191-198.


Scientist-Practitioner Model


Bickman, L. (1996). More is not always better. American Psychologist, 51 (7), 689-701.


Goldried, M., & Wolfe, B. (1996). Psychotherapy practice and research: Repairing a strained 

alliance. American Psychologist, 51 (10), 1007-1016.


O'Sullivan, & Quevillon, R. (1992). 40 years later: Is the Bolder Model still alive? American 

Psychologist, 47 (1), 67-70.

Internship


Carifio, M., & Grace, W. (1992). Ignored data on the development of psychology internships. 

American Psychologist. 428.


Mellot, R., Arden, I., & Cho, M. (1997). Preparing for internship: Tips for the prospective applicant. 

Professional Psychology: Research and Practice, 28 (2), 190-196.


Thorn, B., & Dixon, D. (1999). Issues of internship supply and demand: A survey of academic 

counseling and clinical programs. Professional Psychology: Research and Practice, 30 (2), 

198-202.


Issues in Managed Care


Cummings, M. (1995). Impact of managed care on employment and training: A primer for survival. 

Professional Psychology: Research and Practice, 26 (1), 10-15.


Fox, R. (1995). The rape of psychotherapy. Professional Psychology: Research and Practice, 26 (2), 

147-155.


Lawless, L., Einter, E., & Kelly, K. (1998). Managed care: What mental health counselors need to 

know. Journal of Mental Health Counseling. 50-65.


Miller, I. (1996). Ethical and liability issues concerning invisible rationing. Professional Psychology: 

Research and Practice, 27 (6), 583-587.


Issues in Forensic Counseling


Farkas, G., DeLeon, P., & Newman, R. (1997). Sanity examiner certification: An evolving national 

agenda. Professional Psychology: Research and Practice, 28 (1), 73-76.

Hess, A. (1998). Accepting forensic case referrals: Ethical and professional considerations. 

Professional Psychology: Research and Practice, 29 (2), 109-114.


Karon, B., & Widener, A. (1998). Repressed memories: The real story. Professional Psychology: 

Research and Practice, 29 (5), 482-487.


Multicultural and Gender Issues


Fowers, B., & Richardson, F. (1996). Why is multiculturalism good? American Psychologist, 51 (6), 

609-621.


Leigh, I., Corbett, C., Gutman, V., & Morere, D. (1996). Providing psychological services to deaf 

individuals: A response to new perceptions of diversity. Professional Psychology: 

Research and Practice, 27 (4), 364-371.


Sue, S. (1998). In search of cultural competence in psychotherapy and counseling. American 

Psychologist, 53 (4), 440-448.


Models of Ethical Decision Making


Kitchener, K. (1984). Intuition, critical evaluation, and ethical principles: The foundations for ethical 

decisions in counseling psychology. The Counseling Psychologist, 12 (3), 43-55.


Woody, J. (1990). Resolving ethical concerns in clinical practice: Toward a pragmatic model. 

Journal of Marital and Family Therapy, 16 (2), 133-150.

-------------------------------------------------------------------------------------------------------------------------------------------

· Syllabus subject to change.

· Any student's name that does not appear on the official class roster will not be permitted to attend class or take exams without first showing proof of registration.

· Students are responsible to seek clarification of any assignment or activity in this course prior to due date.

· Subjective assessment of the instructor is final.

· Students may request re-evaluation of objective assessment within one week of grade posting. Please come prepared with documentation to support your answer (i.e., text from class).

X.
Case Presentation Format:

1. Presenting Problem

2. Psychosocial History

3. Mental Status

4. Assessment

5. Intervention Plan and Goals

6. Research Supporting Plan and Goals

7. Prognosis

8. Diagnostic Impressions

9. Skills and Challenge Areas of Session

Audio and videotapes must be cued to specific areas that you will be presenting that demonstrate skills and challenge areas. If your tape is not acceptable to the instructor or if you bring a “bland” tape you will not receive credit. Additionally, please come prepared with a cued tape for other group supervision activities even if you are not making one of your formal presentations.
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